

















































































































Excellent Design Skills Evident

Dl

D2

D3

D4

D5

D6

D7

Concept Ideas and Experiment

The ability to draw a number of concept ideas and experiment with different ways of showing
similar and different ideas. These should be near perfect drawings and some should be to scale,
if it is to be considered excellent.

Successfully solve the first design problems and show extended ideas not asked for in the brief

Design Development

One or more of the concept ideas have been taken and more drawings made that show details of
the design idea. Notes explaining the drawings give more information. '
Rendering, shading and shadows, exploded views, orthographic views, sections are all used.
These are still sketches but with more care and attention to details. Use of some mechanical
drawing is included if necessary to show scale.

Working Drawings

These are detailed with notes giving information on how things are to be done and what they are.
Joining methods are clearly shown.

Size includes accurate measurements and scale.

Orthographic views are drawn accurately.

Design Principles

The designs look great.

Designs show that they will be able to work as intended.
Designs have shapes that are suitable for the job and look good.
Designs are suitable for use by people and of safe materials.
Designs are suitable for good construction methods.

Design Innovation

The student includes new, interesting, different, or exciting materials, shapes, colours, textures,
combinations. :

Could include unusual items within a design.

Decision Making and Problem Solving

The ability to successfully solve any problems that may have arisen during the design and
construction. Documentation of these situations by changes shown on the original drawings in
another colour, or a new drawing made to show the changed item.

Evaluation

The student explains what problems may have arisen during design and or construction
Has given sound reasons for design decisions

Has included explanation of changes and causes.

Has answered all the evaluation questions.
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Good Design Skills Evident

D1

D2

D3

D4

D5

D6

D7
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Concept ideas and Experiment
Has drawn the correct number of concept ideas and shows some experiment with different ways
of showing similar and different ideas. The drawings are very good and at least one is to scale.

Solves most of the first design problems and shows some extended ideas not asked for in the brief

Design Development

One of the concept ideas has been taken and more drawings made that show details of the design
idea. Some notes explaining the drawings give more information.

At least three of the following are used: Rendering, shading and shadows, exploded views,
orthographic views, sections. These are still sketches but with more care and attention to details.

Working Drawings

Some detail with notes giving information on how things are to be done and what they are.
Joining methods are shown.

Size includes measurements and some are to scale.

Orthographic views are drawn

Design Principles

The designs look good.

Designs show that they will be able to work.

Designs have shapes that are suitable for the job.

Designs are suitable for use by people and of safe materials.
Designs are suitable for construction.

Design Innovation
The student includes more than 2 of the following:
new, interesting, different, or exciting materials, shapes, colours, textures, combinations.

Decision Making and Problem Solving

Shows some ability to successfully solve any problems that may have arisen during the design and
construction. Documentation of these situations by changes shown on the original drawings in
another colour.

Evaluation

The student explains some problems may have arisen during design and or construction.
Has given reasons for design decisions.

Has included some explanation of changes and causes.

Has answered most of the evaluation questions.




Acceptable Design Skills Evident

D1

D2

D3

D4

D5

D6

D7

Concept Ideas and Experiment

Has drawn concept ideas and shows some experiment with different ways of showing similar and
different ideas. The drawings are acceptable and none are to scale.

Solves most of the first design problems.

Design Development

One of the concept ideas has been taken and drawings made that show some details of the design
idea. At least 2 notes explaining the drawings give more information.

At least two of the following are used: Rendering, shading and shadows, exploded views,
orthographic views, sections. These are still sketches but with more care and attention to details.

Working Drawings

Some details with a few notes giving information on how things are to be done.
At least 1 joining method is shown.

Size includes measurements.

At least 2 orthographic views are drawn.

Design Principles

The designs look acceptable.

Designs show some evidence that they may be able to work.
Designs have some shapes that are suitable for the job.
Some designs are suitable for use by people.

Some designs are suitable for construction.

Design Innovation
The student includes at least 2 of the following:
new, interesting, different, or exciting materials, shapes, colours, textures, combinations.

Decision Making and Problem Selving
Has solved at least 2 problems that may have arisen during the design and construction. Some
documentation of these situations by changes are shown on the original drawings.

Evaluation

The student explains 1 problem that may have arisen during design and or construction.
Has given 1 reason for design decisions.

Has included some explanation of change.

Has answered some of the evaluation questions.
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Fair Design Skills Evident

D1

D2

D3

D4

D5

D6

D7
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Concept Ideas and Experiment
Has drawn 4 concept ideas. The drawings are acceptable and none are to scale.
Solves at least 1 of the first design problems.

Design Development

One of the concept ideas has been taken and drawings made that show the design idea with new
information. At least 1 note explains the 1 drawing to give more information.

At least 1 of the following is used: Rendering, shading and shadows, exploded views,
orthographic view, sections. These are still sketches but with some care and attention to details.

Working Drawings

A few notes give information on how things are to be done.
At least 1 joining method is shown.

Size includes some measurements.

No orthographic drawings are given.

Design Principles

The designs look all right but not necessarily clear.

Designs show a lack of evidence that they may be able to work.
Designs have some shapes that are suitable for the job.

Some designs are suitable for use.

Some designs are suitable for construction.

Design Innovation
The student includes at least 1 of the following:
new, interesting, different, or exciting materials, shapes, colours, textures, combinations.

Decision Making and Problem Solving
Has solved at least 1 problem that may have arisen during the design and construction. No
documentation of these situations by changes are shown on the original drawings.

Evaluation :

The student explains 1 problem that may have arisen during design and or construction.
Has given no reason for design decisions.

Has included no explanation of change.

Has answered 2 of the evaluation questions.




Limited Design Skills Evident

Dl

D2

D3

D4

D5

D6

D7

Concept ideas and Experiment
Has drawn less than 4 concept ideas. The drawings are OK but are not to scale.
Has not really addressed the first design problems.

Design Development

One of the concept ideas has been taken and drawings made that show some extra information but
not clearly. No notes explain the drawings.

None of the following is used: Rendering, shading and shadows, exploded views, orthographic
view sections. No care and attention to details.

Working Drawings

No notes give information on how things are to be done.
No joining method is shown.

Size does not include measurements.

No orthographic drawings are given.

Design Principles

The designs look unusual.

Designs would not be able to work.

Designs have no shapes that are suitable for the job.
Designs are not suitable for use.

Some designs are suitable for construction.

Design Innovation
The student includes none of the following:
new, interesting, different, or exciting materials, shapes, colours, textures, combinations.

Decision Making and Problem Solving
Has solved no problem that may have arisen during the design and construction. No
documentation of these situations by changes are shown anywhere.

Evaluation

The student does not explain nay problems during design or construction.
Has given no reason for design decisions.

Has included no explanation of change.

Has answered 1 of the evaluation questions.
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Research Skills General Criteria

R1 - Independent information gathering and reporting

R3 -

R4 -

The work of the student should show that he/she has made an attempt to take the information
gathered and write it in his/her own words. This will indicate that the student has some
understanding of the information and is not just copying it from the books/resources.

The work should be sequenced in accordance with the needs of the design brief.

An in-depth safety study

An in-depth study should have more than just a list of information on the safety measures required
when using the tools, equipment, materials and process involved in the project being undertaken.
The safety information must relate directly to the project and not just be a general description of
safety with these items in general.

An in-depth materials study

An in-depth study of materials should be related directly to the materials that would possibly be
suitable for the particular project being worked on. It should cover the properties of the materials
that may or may not make them suitable. It should give an explanation of why the student thinks that
materials will or will not be used. It should discuss ability to work with the material, availability,
ease of shaping, cutting, sanding, sewing, finishing, etc. It could include samples and drawings to
help explain points raised.

An in-depth processes study

An in-depth study of processes should give clear and detailed information on the types of processes
that will be involved in making the project undertaken. A student who is not using sanding should
not have information on that process. It should have diagrams to help explain the processes. It
should be sequenced to show that the student understands the steps to be taken. The Plan of action
and the flow chart can be considered to be part of this study.

Completion, assembly and presentation

The work should be completed and presented in a neat and tidy way. Use of the Design booklet will
assist with this. However students at year 10 can be encouraged to go beyond just filling in the
booklet. Additional materials should be attached to the booklet where necessary.

Excellent Achievement in Research Skills

R1 - Independent information gathering and reporting
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The work of the student must take the information gathered and write it in his’her own words.
The work must be in sequence in accordance with the needs of the design brief.
The work must be detailed with clear writing and diagrams with notes.

An in-depth safety study

The study covers all tools, equipment, materials and process involved in the project with diagrams
and notes to explain what is happening.

The safety information must relate directly to the project.

It must show that the student understands what, when and why to do or not do something relating to
safety.




R3 -

R4 -

RS -

An in-depth materials study

An in-depth study of materials is related directly to the materials that would possibly be suitable for
the particular project being worked on.

It covers the properties of the materials that may or may not make them suitable.

It gives an explanation of why the student thinks that materials will or will not be used.

It discusses the ability to work with the material, availability, ease of shaping, cutting, sanding,
sewing, finishing, etc.

It includes a number of samples and drawings to help explain points raised.

An in-depth processes study

The study gives clear and detailed information on the types of processes that will be involved in
making the project undertaken.

It has many diagrams to help explain the processes.

It is sequenced to show that the student understands the steps to be taken.

The Plan of action and the flow chart are detailed and clear.

Completion, assembly and presentation

The work is completed and presented in a neat and tidy way.
Use of the Design booklet is thorough.

Additional materials are attached to the booklet where necessary.

Good Achievement in Research Skills

R1 - Independent information gathering and reporting

R3 -

The work of the student must take the information gathered and write it in his/her own words.
Most of the work must be in sequence in accordance with the needs of the design brief.
The work has clear writing and diagrams with notes.

An in-depth safety study

The study covers tools, equipment, materials and process involved in the project with diagrams and
notes to explain what is happening.

Most of the safety information must relate directly to the project.

It must show that the student understands most of what, when and why to do or not do something
relating to safety.

An in-depth materials study

Most of the study of materials is related directly to the materials that would possibly be suitable for
the particular project being worked on.

It covers some of the properties of the materials that may or may not make them suitable.

It gives a small explanation of why the student thinks that materials will or will not be used.

It gives some information on the ability to work with the material, availability, ease of shaping,
cutting, sanding, sewing, finishing, etc.

It includes at least 2 samples and drawings to help explain points raised.
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R4 -

RS5 -

An in-depth processes study

The study gives clear information on the types of processes that will be involved in making the
project undertaken.

It has some diagrams to help explain the processes.

It is mostly sequenced to show that the student understands the steps to be taken.

The Plan of action and the flow chart are detailed and clear.

Completion, assembly and presentation

The work is completed and presented in a tidy way.

Use of the Design booklet is good. S
At least 1 additional piece of information is attached to the booklet where necessary.

Acceptable Achievement in Research Skills

R1 - Independent information gathering and reporting

R4 -

R5 -
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Most of the work of the student has been written in his/her own words.
Some of the work is in sequence.
The work has writing and some diagrams with notes.

An in-depth safety study

The study includes some diagrams and notes to explain what is happening.

Some of the safety information relates directly to the project.

It must show that the student understands most of what, when and why to do or not do something
relating to safety.

An in-depth materials study

Some of the study of materials is related directly to the materials that would possibly be suitable for
the particular project being worked on.

It covers at least 2 of the properties of the materials that may or may not make them suitable.

It gives a reason why the student thinks that 2 materials will or will not be used.

It gives very little information on the ability to work with the material, availability, ease of shaping,
cutting, sanding, sewing, finishing, etc.

It includes at least 1 sample and drawing to help explain points raised.

An in-depth processes study

The study gives some information on the types of processes that will be involved in making the
project undertaken

It has 2 diagrams to help explain the processes.

It is not sequenced but still shows that the student understands the steps to be taken.

The Plan of action and the flow chart are complete.

Completion, assembly and presentation

Most work is completed and presented in a tidy way.

Use of the Design booklet is all right.

No additional piece of information is attached to the booklet.




Fair Achievement in Research Skills

Rl - Independent information gathering and reporting

R4 -

RS -

Little of the work of the student has been written in his/her own words.
No work is in sequence.
The work has writing and only 1 or 2 diagrams with notes.

An in-depth safety study

The study includes few diagrams and notes to explain what is happening.

None of the safety information relates directly to the project.

The student shows only a little understanding of what, when and why to do or not do something
relating to safety.

An in-depth materials study

Little of the study of materials is related directly to the materials that would possibly be suitable for
the particular project being worked on.

It covers 1 of the properties of the materials that may or may not make them suitable.

It gives a reason why the student thinks that 1 material will or will not be used.

It gives no information on the ability to work with the material, availability, ease of shaping, cutting,
sanding, sewing, finishing, etc.

It includes no sample or drawing to help explain points raised.

An in-depth processes study

The study gives little information on the types of processes that will be involved in making the
project undertaken.

It has 1 diagram to help explain the processes.

It is not sequenced .

The plan of action and the flow chart are partially complete.

Completion, assembly and presentation

Some work is completed and presented in a tidy way.

Use of the Design booklet is minimal.

No additional piece of information is attached to the booklet.
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Limited Achievement in Research Skills

R1 - Independent information gathering and reporting

R4 -
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None of the work of the student has been written in his/ her own words.
No work is in sequence.
The work has only writing.

An in-depth safety study

The study includes no diagrams and notes to explain what is happening.

None of the safety information has any relevance to the project.

The student shows no of what, when and why to do or not do something relating to safety.

An in-depth materials study

None of the study of materials is related directly to the materials that would possibly be suitable for
the particular project being worked on.

It covers none of the properties of the materials that may or may not make them suitable.

It gives no reason why the student thinks that 1 material will or will not be used.

It gives no information on the ability to work with the material, availability, ease of shaping, cutting,
sanding, sewing, finishing, etc.

It includes no sample or drawing to help explain points raised.

An in-depth processes study

The study gives little information on the types of processes that will be involved in making the
project undertaken.

It has no diagram to help explain the processes.

It is not sequenced.

The plan of action and the flow chart are started.

Completion, assembly and presentation

Little work is completed and presented in a tidy way.

Use of the Design booklet is untidy and hard to read.

No additional piece of information is attached to the booklet.




Preamble

These notes are an explanation of the Year 10 Assessment marking procedure.
They are to be used as a guide when making an assessment of the student’s
work. It shows difference between each level of achievement, and allows the
teacher(s) the opportunity to mark by graduating from the highest to the lowest.

EXCELLENT

C1.

C2.

Cs.
C4.
C5.
C6.
C7.

C8.
Co.

Shows an outstanding understanding of a large number of processes,
especially those that are applicable to the project.

Able to select an appropriate finish for the particular materials and is
capable of experimenting with various types of finishes.

Shows the exceptional ability at fitting and assembling parts of the project.
The workmanship is of an excellent standard.

Outstanding functional qualities, that is, the project works effectively.

The project looks excellent, very pleasing to the eye.

Shows a willingness to explore a large number of processes and
materials.

Craft skills are outstanding.
Has the ability to solve problems with a high degree of skill and success.

Tool skills are outstanding and the ability to understand and use new tools
is excellent.




GOOD

C1.
C2.

Cs.

C4.
Cs.
C6.
C7.

C8.
C9.

A broad knowledge of appropriate processes required for the project.

Shows ability and understanding of the importance of finish and is able to
make the right choice for the particular project.

Has the ability to fit and assemble the various parts of the project very
well.

The finished product is of a good quality.
The finished project works well.
In appearance the project looks good.

Has shown the interest to research the availability of materials that could
be used.

The standard of workmanship on the project is of a good standard.
The degree of difficulty of the project is good.

Throughout the construction/making of the project a good degree of skills
with the tools was shown.




—7

SATlSFACTORYIACCEPTABLE
C1. Understands most of the processes that are involved for the project.

c2. A satisfactory ability at finishing and working the materials use in the
project.

c3. Projectis satisfactory, however, some aspects need a little more attention,
“j.e., fitting and assembling.

ca. The general finish is acceptable.

c5. The project has been satisfactorily completed and works according to the
requirements of the brief.

Cc6. Inappearance the project is satisfactory.

C7. Showssome work had been carried out in the exploration of the potential
of the processes and materials.

- Cc8. Shows that the student has the ability to do good work but lacked some
motivation.

c9. The design showed that there was an acceptable degree of difficulty
involved in the project.

Cc10. Overall the project is sa‘isfactory, put some areas needed a little more
care.
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Cs.

Ceé.

C7.
Cs.
Co.

C10.

(function).

Appreciation of the appearance of the project, shows g lack of
understanding.

A lack of adequate research of the materials and processes.
Skill level with the tools is adequate with the basic tools.

Understands there are difficulties, but not able to adequately resolve these
without help.

Basic tool skills are reasonable.




SATISFACTORY/ACCEPTABLE

C1.
C2.

C3.

C4.
C5.

C6.
C7.

C8.

Co.

C10.

Understands most of the processes that are involved for the project.

A satisfactory ability at finishing and working the materials use in the
project.

Project is satisfactory, however, some aspects need a little more attention,

“i.e., fitting and assembling.

The general finish is acceptable.

The project has been satisfactorily completed and works according to the
requirements of the brief,

In appearance the project is satisfactory.

Shows some work had been carried out in the exploration of the potential
of the processes and materials.

Shows that the student has the ability to do good work but lacked some
motivation.

The design showed that there was an acceptable degree of difficulty
involved in the project.

Overall the project is satisfactory, but some areas needed a little more
care. '
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C1.

C2.
C3.
C4.

C5.

C6.

Cr7.
C8.
C9.

C10.
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Shows a general understanding of processes, but is limited.
The ability to finish work shows a lack of understanding.
The fitting and assembling shows a lack of skill in some areas.

The finish while fair shows a general lack of appreéiation of the purpose of
a finish. -

Show a lack of understanding in designing an object that is to work
(function).

Appreciation of the appearance of the project, shows a lack of
understanding.

A lack of adequate research of the materials and processes.
Skill level with the tools is adequate with the basic tools.

Understands there are difficulties, but not able to adequately resolve these
without help.

Basic tool skills are reasonable.




LIMITED
C1.

C2.

C4.
CS5.

C6.
C7.
Cs8.
Co.

C10.

Shows very little understanding of the processes that are necessary for
the project.

Much of the work shows very limited skills in work and finishing. A lack of
understanding of the needs to finish a project properly.

Has problems when fitting and assembling the various parts of the project.
Finish of the project is poorly carried out.

Shows a lack of understanding of the purpose of the project (basically it
doesn’t work).

Very poor in looks.
Has done very little research in the materials and processes areas.
Shows little ability in craft skills.

The project was very limited in the degree of difficulty and the student
needed constant help.

Basic tool skills showed a lack of knowledge and skills in some areas.
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ASSESSMENT IN APPROPRIATE
TECHNOLOGY

Assessment in appropriate technology is to discover how successfully students have
achieved the course aims. The first requirement of any assessment is that it must be careful
planned. This means that the teachers concemed with development must themselves be
clearly aware of what they want to do and why.

Student assessment in Appropriate Technology should:

- Be directly related to the objectives of the course

- Provide an achievement record for student, parent, teacher and school
— Show the level of attainment in various craft skills

— Show the level in various design skills
— Show the level in various research skills

— Give encouragement and incentive for students to improve standards
-~ Stimulate the student’s interest in the subject
— Indicate the student’s strengths and weaknesses

— Provide a reference for the teacher about the effectiveness of the teaching programme

What is the difference between assessment in Appropriate Technology and norm referenced

assessment?

It is the difference between looking at a student’s actual progress towards gaining knowiedge
and skills and looking at how that student is doing in comparison to other students.

In this course students are being assessed
against objectives or criteria on such things
as:

Craft skills Problem solving
Design Technical knowiedge
Communication skills Research skills

Work attitude Safety consciousness
Initiative - Co-operation

Effort Perseverance

This is referred to criterion based
assessment. Comparing what a student can
do now with what he/she can do later.

Many other subjects use this method.

In a norm referenced course performance is
measured against others in the class.
Producing a bell shaped curve with an
emphasis on gaining an even spread.

Number of students
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Examples of Aspects That Can Be Assessed In Research and Design Work

The ability to:

find a range of information relevant to the pro;ect to be designed

make decisions on what information is relevant and useful

document the reasons for choices of information

produce a range of concept ideas 4
make good choices on a design to take through to a final solution

produce detail drawings of the design with notes that give useful information
prodiuce a useful working drawing with measurements

document changes on the design drawings if the practical solution changes during
progress

= evaluate the final product and the processes used.

Examples of Aspects That Can Be Assessed In Practical Work

The ability to plan and organised practical activities )
The ability to follow processes correctly ) The degree of difficulty should be
The quality of finished practical work Jconsidered.

Workshop and Home Economics Room techniques: e.g.

Safe working practices

Correct use of tools

Correct setting or marking out procedures

Good housekeeping practices

Skill in the use of the tools, equipment, materials and machines.
Care and maintenance of tools and equipment.

Some Points to Consider

Try to:
Pin point areas for assessment while writing the design brief.

= Inform your students of these points so they know what aspects of the project are
important for assessment.

» Distribute assessment points throughout the project not just looking at the complete
project.

= Be prepared to change your assessment points if it becomes obvious that it is
unreasonable.

Basic methods of Assessment
it may be appropriate to:

a. rank students from best to worst in order of merit irrespective of any standard achieved;

b. rank students from best to worst in order of merit and set a minimum acceptable level,
such as a “ass” mark;

c. Measure students’ performance against some pre-set standard and report when this
standard has been achieved;

d. Rate the student’s performance (and / or) effort against the individual’s maximum
potential performance.



Further points to consider when assessing:

Assessments achieved by the above methods portray similar information for different
purposes. This is exemplified by the following three observations:

1 A student who, although lazy, exerts only a minimum effort to surpass the rest of the
class. If methods (a), (b), or (c) assesses a class, this student will still be the best.
Whereas if the method (d) is employed the same student will rate very poorly.

2. Employers, parent and the students themselves would possibly prefer to know whsie
each student stands in relation to others. -

3. The great and unanswerable criticism of the desirability of measuring each student
against his/her own potential is the inability of any teacher to know for certain the
ultimate potential of any student in any particular sphere of activity.

Some Definitions and Explanations
Subjective assessment — relies heavily on the opinion or tastes of the examiner

Objective assessment —- based on facts which can be universally measured

Summative Evaluation — the final evaluation of a student’s work according to the
achievement of the overall course aims.

Formative Evaluation — seeks to identify learning weaknesses prior to the completion of a
course or unit of work.

Self-referenced — these judgements are made by comparing the information you have about
a student with other information you have previously obtained about the
same student completing the same task. This enables you to assess the
change in the student’s performance.

Norm-referenced — judgements are made by comparing the information you have about the
students with information you have about OTHER students completing the same task. This
enables you to assess the students’ performance in relation to their peers.

Reasons for Marking: (Not in any order)

To provide a record of progress for the school, student and parent.

To foster an honest effort through encouragement.

To prevent students from perpetuating the same errors in future work.

To encourage competition, not necessarily against classmates, but to provide a goal for
individuals to better their previous effort (particularly low ability students).

PN~
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To make students aware of their own strengths and weaknesses.

To help build a profile of student skills for teachers to use for diagnostic and planning

remedial work.

7. To provide a guide to teachers when evaluating the effectiveness of their teaching and the
students’ learning —in search for improvement

8. To provide a basis for ranking students according to their performance.

9. Surveys have proved that most students are motivated to perform better if they know that

their work is to be assessed.

5.
6.

Methods of Marking

Compare one piece of work with other in ranked order.

Partial analysis of content elements / objectives.

Detailed and comprehensive analysis of content elements / objectives.

In front of the students by discussion and perhaps example, so that students can evaluate
their own effort.

hPonN =

When To Mark

Class work marking is ideally done progressively and in front of the students.

So that:

» They can see why they will lose marks and what specific things require adjustment or
improvement.

» There is the opportunity for discussion and for the teacher to show by example

» |t saves laborious written comments that are seldom read by the students anyway.

= There is some saving of the teacher’s time- preparation and otherwise.

However there will be some work that will need to be collected and marked separately. Try to
ensure that work that requires individual design and organisation is marked in front of the
class so that all students learn from the techniques that have been used by a minority of
students.

What to Mark

This depends on the project, the specific objectives set, and whether an actual grade is
required. A basic guide is that every piece of work (including homework) should be at least
checked and acknowledged to give the students the reassurance that their efforts and
progress are being monitored. That the teacher cares and that the work is not just set to fill in
time. Unit testing and Examination, of course, must receive an objectively assessed grade,
based on an appropriately weighted marking schedule.

Marking must be of value to the students.
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‘ Marking Schedules I

The basis for the design of a marking schedule is the set of objectives that generate the
outcome to be marked. This is why it is so important when setting specific objective and
designing student activities to meet these objectives, that care is taken to ensure that the
components can be measured. '

Students should be aware before beginning a project of the emphasis or weight placed on
elements of a project. This weighting must be reflected in the marks assigned to each
element.

Commenting on Work

= Writing must be neat, pertinent and constructive in its message.

= Comments should be in a contrasting colour to the student’s work.

= Soft pencil may sometimes be used to mark corrections or additions so that the student
can carry out the suggestion and then rub out the teacher’s comments.

= A simple “See Me” often saves a full comment.

=« It may be necessary to put a large cross through something that is completely wrong and
ask the student to see you for discussion.

= Grammar, spelling, untidiness, incorrect and incomplete work should be marked and
common mistakes recorded so they can be remedied in revision sessions.

= Try to find at least one thing that can be praised in every marking occasion.

Display of Work
A display of completed work can be a good way-of generating class discussion about why one

piece of work gained a better grade than another. ltis particularly effective if the marks and
comments are relevant to the good points and the things needing fixing and why.
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' STUDENT EVALUATIONS I

It‘ "Q important that students are given an idea of how they are progressing during the year.
Thz use of evaluation forms should begin at year 7 with a form that asks easy questions and
ancourages the students to begin looking at their own work critically.

What is evaluation?

Asking the students to answer a number of well designed questions will help them to make
judgements about their work and attitudes that could improve their future work.

How does it help?

1. Students become critical of their own work in a positive and guided way.

2. It helps student self esteem.

3. Records growth in the student’s skill levels and attitudes from one project to the next.

Use of the evaluation process

e to gauge enthusiasm for the design brief.

e to boost student self esteem.

o discuss the student's progress as it gives some details to work on.

Keep the number of questions between five and seven
Vary the questions —but include more written answers at senior level
An evaluation can be presented on the blackboard or written on the bottom of the design brief.

Example of Evaluation Questions

1. Questions that require a mark/ tick on a sliding scale are a good way of starting students
in the evaluation process. They can decide the point at which they are on the scale and
then the teacher can go through the same exercise looking at their work and attitudes
and in a discussion can compare why the two views may be quite different. It is

important that the questions are worded well to give the students the chance to make a
fair judgement.

Teaching students how to record good answers

Students will need to be taught how to answer questions in some depth. General statements

will not be effective in helping them to gain an understanding of how they are doing, or how
they need to improve.
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Students should answer pertinent points such as:

The successes and shortcomings of the product -

Function -

Form -

does it do the job? How efficiently?
strength, durability, stability, hygiene?

size, shape, proportion, appeal?
compatibility with eventual surroundings?
colour, textures?

a professional appearance?

Does it comply with the original brief and its imposed limits?

Are the construction, materials, and reasons for choice and modification covered?

The standard of craft skills

Accuracy and neatness?

Quality of construction?

Standard of finish?

Speed in relation to the project’s degree of difficulty?

What possible improvements could be made if the project was repeated?
What did the student learn from making the project? Or which areas proved to be difficuit?
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STUDENT / ._.m>0_.._.m_~ EVALUATION

Topic Hi Range L Low M m
5| e
1. | Design and Creativity | All features designed well Little design evident
2. | Research information Detailed information gathered and used little information at all
3. | Craft skills Excellent Very Good Reasonable Average Fair Poor
4. | Industry ( effort) Worked hard : steady Fair spasmodic  None
5. | Time taken Very ncmox , Far too long
6. | Aesthetics Very appealing Attractive some pleasant features Fair
7. | Material Choice ldeal satisfactory could be better Not very suitable
8. | Finish (choice & application) Excellent/ most suitable could be improved Impractical/ poor
9. | Function Ideal most suitable could be improved satisfactory
~ 110 Efficiency in planning Well planned & produced consistently wastes time
The student will circle the phrase in each row that best mmmo_._cmm the work produced. The teacher will circle the phrase that
best describes the work produced (in another colour pen. Each will sign the appropriate box.
This evaluation should be used for the basis of discussion between the student and teacher to improve the standards of the
design drawings, practical work produced and the depth of the research undertaken.




Evaluation
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What do you think of the level of language?

too hard

correct

too easy

Tick the correct box.

2. What do you think of the activities?

a. too many

sufficient

not sufficient

b. too difficult

okay

too easy

Tick the correct box.
3. What do you think of the book set up?

4. Did you complete the given activities in the year? Give reasons for
© your answer.

5. Other suggestions/comments.




